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Executive @nmary

Background
In 2016, the U.S. Bpartment d Education ED) avarded a fve-year Public Garter School Progrant&st-
Up Ganttothe T







x Observations of classrooms at charter school ssargrantee campuses reveal that Emotibna
Qupport domain scores were higher start-up grantee campuses than higierforming charte
schools. Emotional Support domain scores at stgrfgrantee campuses may be indicative o
teachers providing supports for students inrek situations

x The Classroom Organization domain was significantly lower for teachers atiptgrartee
campuses than it walor teachers at higiperforming charter schools. This finding may b
reflective d more experienced teachers working at higlrforming charter schools andro
additional classroom management training or systems in place atpegforming charte
schools.

X The use of irclass small group, differentiated, and individualized instruction, as welkas th
development of strong teachestudent relationshipswere ranked among the most impactfu
approaches for closing the achievement gap for educationally disadvantaged students. Thes
same methods, in addition to targeted pwult instruction by an interventionistvere ratedas
most impactful for closing the achievement gap for {performing students

School Climate and Staff Morale

Thereisa wide array of factors that contribute to high staff moratledthe development of a positive
campus environment. Thetudyexamined the climate, staff morale, and teaching conditionshatter
schoolstart-up grantee campuses.

x Half of the principals at charter schaihrt-up grantee campuses “strongly agredatiat
teachers trust each other and trust their principal, dhdt there is an inclusive wk
environment at their school, while less than half of the principals “strongly agreed” that ibe
a allture of professionalism and staff morale is high

x Principals shared that the most important indicators of a positive school climate inelude
c



traditional school campuseBor Algebra | and English | EOC exams for students enrolled igithe hi
school grantee campus, after controlling for differences in student and school characteristics, students
enrolled in the campus showed statistically higher Algebra | and English | EOC exam scores, compared
with matched students enrolled in traditionalplic schools.

When comparing the overall performance of stag grantee campuses to the performance of students
in different student groupsin most caseghe STAAR results for each student group are very similar to
the overall resultsThe consistenayf results across student groups indicates that the overall results are
not driven bythe performance of anyarticular student group

An additional descriptivanalysis okarly elementary data found that, ofta fo346 O d fose



x Across all charter schools, using current teachers to recruit colleagsiegword-of-mouth

X

advertising about the school, arfbldingjob fairs were identified as the most effective teache
recruitment strategies which should be considered best practices. Differentiating praittates
were apparent at higiperforming charter schools include

% Usingonline advertising to recruit highuality teachers

¥ Considering a teacher’s fit with the educational philosophy of the schoal; an

¥ Qonsidering a teacher’s fit with the mission of the charter school campus

Regardless of charter kool classification, instructional effectiveness, classroom management
student engagement, student performance, and cultural fit with the campuses were idhtifi
as the most importanaspectavhen deciding whether or not to retain a teacher. Principals a
high-performing charter schools tended to rate student engagement as a more imgortan
teacher retention factor than principals at other charter school campuses

In assessindghe most effective methods for retaining high



x Acrcss all charter schools, principals tended to rank some of the same teacher suppor
approaches among the five most important (e.g., reviewing student performance ddta wit
t



x Principals at higiperforming and other charter school campuses were in agreemett th
developing strong teachestudent relationships, effectivg engagingtudentsin the classroom
and havingclear behavioral expectations were the three most impactful approaches t
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